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» THE TEACHER AND THE SCHOOL SYSTEM SERVE AS THE KEY

MEDIATORS IN THE ACCULTURATION OF STUDENTS FROM DEVIANT

~ SUBCULTURES. HOWEVER, THE TEACHER'S COMMITMENT TO THE ETHICS
OF WORK AND COMPETIFION, HER FUTURE-ORIENTED VALUE SYSTEM, .

+ AND HER CONCEPT OF A FATHER-DOMINATED NUCLEAR FAMILY
STRUCTURE TEND TO ALIENATE HER FROM HER STUDENTS. AS A
RESULT, MANY INDIAN AND EAST HARLEM CHILDREN, WHOSE CULTURE._
Is DIFFERENT FROM HERS, MAY NEVER ACQUIRE THE TOOLS FOR FULL
ACCULTURATION. ALIENATION BETWEEN STUDENT AND TEACHER IS

o SUCCESS™ IN A HOSTILE CULTURE AND By THE TEACHER'S.
MATERIALISTIC MOTIVATION FOR CHOOSING HER PROFESSION. |
MOREOVER, THE EDUCATOR'S OPPORTUNITY FOR PERSONAL, INDIVIDUAL
EVALUATION OF STUDENTS IS OFTEN LIMITED By ADMINISTRATIVE
PROSCRIPTIONS. SEVERAL IMPORTANT STEPS IN TEACHER EDUCATION
CAN ASSURE A MORE SUCCESSFUL CULTURAL BRIDGE BETWEEN STUDENT
AND SCHOOL PERSONNEL. THE STAFF SHOULD UNDERSTAND AND ACCEPT
THE PRESENCE OF ALIEN SUBCULTURES IN THEIR SCHOOL AND
INITIATE MEASURES FOR PARENT COOPERATION AND STUDENT
PARTICIPATION IN PROGRAMS FOR DEVELOFPING SKILLS AND RAISING

' THE ASPIRATION LEVEL. TEACHERS SHOYLD ALSO EXHIBIT
FLEXIBILITY IN RECOGNIZING AND REWARDING EVIDENCES OF
NONVERBAL ACHIEVEMENT. (NC) °
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FURTHER REINFORCED BY THE CHILD'S CONCEPT OF THE TEACHER AS A .
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CROSS-.CULTURAL APPROACHES TO BEHAVlOR AND LEARNING
v Speech By Vernon F. Haubnch |
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"VW‘nen human be:nga share a design for Yiving which is unplicit a2 well as
explicit and when this de sign for living includes values, outlooks, condlt:.ons.

and conezderatmnk we are talking about the way a peoplé live, we're.
talking about, in short, a’ culture,. ‘The central issue that's concerning
this conference and that concern's the general topic we are going to examine:
during the next few minutes is the whole problem of eubcultures w1th;n the
Amentan eoc:letv. A -

The iszsue, of cout-}se, is that educators have been attempting to deal with

- cultures and subcultures for many years and have, by and large, been
" relatively successful with some and relatively unsuccessful with others.

- If we may proceed to a diagnosis of the successful and the uneuccessft,\l

A speczfzc récomrnendations.

<

L~

The questmn of culture is one that is a. dynazmc, operatmg to create in

s:tua.tzone, I think it may help us; bet'ore we get to the pomt of. makmg

F
¢

I”Q

W'hen we . consxder the queet:on of pathology in the cla.ssreom s:ontext, one

. must look at the products of the subcultures in our-society whether these .

suocultures be Mex;can-Amencan chxldren, Negro-A.mencan youth,
:Indians on or off the reeervatxone, or any other subculture which is, in
part, dys..unctxonal and discontinuous with the larger American culture.
' The process of acculturation or internationalization of ctlture; that pro-
' cess by which an individual takes on the modes of thought and action and
feelmg and response of a particular culture, is not operatmg for ma;or
groups m the Amencan eoclety tocta.y.

the young child those aspirational modes and categories of thought which
“will enable him to function in a larger society. Additionally, culture is,
‘created by adults in the sense that certain increments are added and other
mcrements are changed from the total culture. Th:e prooees muet be o
the cla.ssxc pnnc:ples has been the larger soe:lety has shifted when certam '
" kinds of pressures have been put on it to serve pa.rtzcula.r subcultures, -
Today we are witnessing the powerful pressure of the civil rights move=-

" ment, which is attempting to create certain fundamental changes in jobs,

 housing,and education, so that all American children may more fully -
parumpate in the fruits of this eocxety. Strangely, the federal govern-
ment 18 partly financing the revolut:on in civil nghy

One of the key medzatore of the cultural phenomenon we are callmg |
acculturation, has been and will continue to be the teacher, " The teacher

" brings a part of the larger culture to the child and the teachar and the
_ U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE ,

0FHCE OF EOUCATION

~ THIS DOCUMENT HAS BEEN REPRODIICED EXACIlY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
STATED DO NOT lECESSARIlY REPRESEII OHICIAl OFFICE OF EDUCATION
POSI“GN 0R PGUCY
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~ school have been one of the broad avenues groups have traveled to take
" a place in the sun in our society. However, you who teach'and administer
are not.in the school as neutral agents, but as agents that are filled with
o throughts and emotions and modes of aspirations and desires and hopes
.., -, andfears and all things that make up a human being. "Thé teacher brings .
27" values to the classroom,: she brings her mode of thinking, she brings o
=" . her religion, she brings her background, she brings her present poten- S
Ky tzalmes and- she brmgs what she feels is truly important for clnldren. e A

1 think it might be helpful :.f we could take just a moment to look at those
things which tend to impel teachers to have them place constraints on
o children in various ways and on the kinds of emphases wh:.ch thé teacher

~© ' i considers as valuable in and out of the clasaroom. . '

¥ 1rst, the teacher is comrmtted. in 1ts broadest sense, to the com etmve
ethic mTr"nencan society. The manner in which she structures her

- classroom,’ the g¥ades that she gives, the procedure by which she calls
.on children, the thousand and one littie nuances to encourage chzldren to h
move ahead, to succeed and to become Ywinners." ' =

| Secondly, the teacher is value-onented tcua. Iumne.whlch is bound to be -
- (‘_c‘her than the ‘pFesent or the pa.st. Since her earliest days the teacher
ha#"Been encouraged to postpone immediate gratifications for future -
realization and gain, Cné saves his money so that one can purchase ~
something in the future wlnch is valuable. One conserves the lumber
‘in the forest beca.use it is ou‘r respons:bxhty to future generat:.ons. One
- does not marry at an exceptionally early age because one must first
. | ﬁmsh college. Bound up wz&: this particular value of a future time . -
Oy  orientation is the whole notion that time is in itself an exceptionally im-’ 3
o ~, portant commodity., Time is money, it is part of the entire outlook of - ’
the teacher. We must hurry and finish, - The basis of many tests in
~ America is based on a timed work period, .. The concept that the child
~ snould planfor Friday's test of Thursday's test or Wednesday's review
is part of her entire or:enta.txon. Once We lose time we can never regain
ite

L)
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A third value tha.t has been emoha sized by teachers is what they brmg
to the classroom is the ethic of work. Work in and of itself is a good _
~thing and so by and larg:\w'ﬁmm?e done is that we have not only | AN
' placed a value on it, we have routinized it, .It is an expectation vaich He
~teacher brings to the classroom and assumes each child will want to do,
From work, of cou e, comes status, prestige, and a better community
1mage. It brings the kinds of artifacts and symbols which are so ternbly
o 1mportant to most of the people m our culture. S




. ﬁ*—ﬁ_,.' .

e,
kS A

ol wRweeR TETTERE T

-
N

* 'The administration brings

oo -wwmv—wwm—wmmw e
- R

J !

fi-jaubrichi S o - Page 3

A fourth value the teacher b‘r‘ings'to the cla;ss,rc_:om‘ is that our society
is organized into families and these family groups are separate and, in

‘most cases, nuclear. The father is the head of the family and there is
-2 mother and théTe are Children, Only rarely do we ever even admit |

that others inhabit the family such as uncles, aunts, grandfa.ghers‘, or
grandmothers. o | '

They bring the values that are both implicit and explicit in an industrial, ?

- technological, buréaucratic, democratic society. They bring the values:
that aid that society to. function, that provide it with the'kind of drive and |
- spirit which has carried it forward and the kind of organized effort

necessary for it to continue to move forward, =

A question which must be raised at th‘is'ti,me regarding what ci;lture the
~teacher carries to the classroom is the question of the téachers! own

o . aspirations within the classroom scene. The issue of why the teacher

hLappensto find himself in that classroom, the expectancies he has for ,
" himself and his view of the profession is crucial. While this is a sub= y

cultural problem for the teacher, teaclier selection, and teacher recruit-

went, and I ghall treat this with a bit more'length in my next paper, I

should mention at this time that the varying nature of who desires to be
in’the classroom in modern American.society, the nature of who is

recruited, and the length of time that the average teacher actually teaches
is a crucial one which must occupy at least some attention by administrators

and collegé officials alike, A brief example should suffice,

In some resedrch we carried on very recently we were convinced that one |
of the major reasons why teachers entered the profession of teaching was

for a sense of security--especially among the young women, Great pres~
' sures have heen brought to bear upon niany young women in college for
- sorne vocational orientation in lieu of, or in addition to a husband, This
' great pressure resulted in the choice of a relatively easy road to pro- |
fessional status, namely teaching. In many cases, we found that the prime

motive was not the transmission of the culture or desire to impart gkills

~ and abilities, but the rajor orientation was one of- security and something' |
“to "fall back on' as'the teachers would put it, In our research we dubbed
_this the "mattress philosophy' of the prospective teacher., When we say

I O—————— i s 5.

that the teacher knows little about cultural change, subcuitures within
the larger.American society or ways to reach these individuals at this

time, one is really saying that the conditions that have made this’ necessary -
- lie within those who have chosen to become teachers and those who 'select

‘and train them as tcachers, | o S e

dministrati to the classraom the same thmgsthat teachers
* and all those who are concerned with schools bring to the classroom, '
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= Before lookmg at the kinds of cultuztal confhcts which both teachers,
- children, and schools seem to be facing in the second half of this century
. let us look at the basic structure and organization of schools in America
.2« today to see if the values in that ;::hool system are possible focal points
- for looking at types of cultural co nflicts which may come a'bout.

74T think it is important to k’now:;thc t the American school system toda.y
is, by and large, patterned after las sic lines of bureaucratic endeavor.
- A bureaucracy is a formal organikation and the classic analysis made by
' Max Veber in 1922, is still valid.,| Weber indicated that a bureaucracy
~ develops whenever large scale organizations wish to achieve a degree
. of efficiency and rationality of operition. And this efficiency is usually
demanded by the need for economy, fairness, and "equalitarianism," °
Weber indicates that a bureaucracy mvolves a division of duties and that
- ‘these duties adhere to the office which carries them out, Principals have
g ‘certain duties which tea.chers do not have and teachers have certain dutzes
" which principals do not have even though they are members of the same
‘organization, The same would be true of directors of curriculum, super- |
intendents, guidance workers, and so fo « The regulations which per-
mitted individuals to assume these various offices are publicly stated
and in most cases controlled by license or by examination or by both,
These licenses and examinations are often sanctioned through laws or
.- . through official regulations which are st ted by state agencies, 'I'hese _
., regulations are stated in such a way so as to be imipersonal and so as ~
.to provide the greatest assessability by all on an_equalitarian basis.
. Specific’instructions in each specific case are not ﬁEEéEEary because
‘the classic rules are stated and are followed by all within the system. .
 Any e*\:ample can be gwen. L. . \

A scaool system de«.xdes, for whateve:: reason, that any chxld will not
~ be promoted to the second grade unless he has successfully completed
~ the first grade reader. A test is given, he does not complete the first
" grade reader and consequently he has failed and he is retained in gzrade
one. Ina gimilar fashion another rule may state that a child will not
enter the seventh grade unless hé has. successfully completed orfachieved
the level of the fifth grade in reauing. A child comes to be admitted to
‘the seventh grade, the test indicates that he's below the fifth, grade level ”
- and Le is not admitted. He is sent to the sixth grade.. Sometimes rather
| ludicrous situatiu*ts occur; for example, to teach in a particular state a
license is required. . To obtain that license, one must have completed
. . student teaching, 'A teacher shows up in that particiulay’ state with six
 years of successful teaching but upon examining the. record, a bureaucrat
‘or a person in chatge of certification in a state finds that the¥e was no
student teaching,  Result: no license, Nothing against the individual
you uader:‘.'and. just that the rule bas not heen met, .

¥

-~
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- Additionally; orie should know at this time that the existence of these

_ rules requires the use of categorical thinking, or categorigation, in o

- order that individua] problems and cases are classified on the basis 6f
the rules and are treated in the way the rules are stated, Classically, -
a bureaucracy exhibits the will of the electorate or the body politic by

- ‘aither the election of the top officials in the bureaucracy such as the

~ state superintendent or a board of education or through the control of

- the political offices of the Governor and the State Legislature, It is
most impoxtant to note that the technical bureaucracy within a state,
federal, or local area, as well as a public school system, does not
depend upon election, : | ) - ~

We should note at this time that the chief merit of any bureaucracy is
~ its technical efficiency. A premium is placed upon optimal returns on
' . optimal inputs, Preci sion, expert control, icontinuity and speed, are
.~ the essence and the very heart of bureaucratic structure.. Robert
, Merton, the distinguished sociologist at Columbia University, has .
~ noted that there have been many individuals who have takén a dim view
- of bureaucratic structure and have indicated that there are often negative
' aspects of bureaucracy. Veblen, for example, indicated that a genuine
bureaucracy resulted in a trained incapacity to work, Dewey noted that
there was an occupational psychosis that went with a' bureaucracy. |
Whenever we have actions on the part of a bureaucracy that are based on
training, skills, outlook, education, and demeanor which have been
~successfully applied in past situations and then are blindly applied‘in |
present situations that are obviouely inappropriate, we have what we call
| a -professional trained incapacity to make judgments, A professional
-+ . carnot become, in all respects, a bureaucrat, A professional depends
. .- Cleanly and clearly upon the. individual diagnosis.of each Jnique situation.
. Dewev's notion that the precision, reliability, and efficiency ofan =
organization would produce individuals with special preferences,
- antipathies, and discriminations is obvious, It also means that these
particular bureaucratic values may operate to the disadvantage of
individuals and groups as well as for their benefit, L

V/e should note, however, that bureaucracies azre not dysfunctional in and
_ of them‘selves. An effective bureaucracy demands a reliability of res-
" Ppomseand a strict devotion to the kinds of regulations that are set forward
- . *in manuals and procedures. Indeed, if each and every teacher was not .-
. -. subject to certain Finds of constraints we would be in a mess, If indi~
~ vidual principals who desire to dismiss echool on certain days and to
hold school.longer at the end of the year, tre would again be in a mess.
- So the question of reljability and regulations are not vad in and of them-
sélves; only become bad when applied to a particular situation,

The se situations we will be looking at shortly,. What we a.re”?egﬁy'

4]
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- and day-i;o-day operations whigh are specified, is well lmofwnto all of |
- you who are listening today. - o o

. definition graduated from the school syster. |

- graduated from the higher echelon of the school system which in most ‘

- cases only reinforces the very kind of byreaucratic structure which is
-expected. 'No one will graduate from collegé unless they have X number

professors in each class; one profes%orlper

]

- positions, and concerns together, then we may say that if a child comes - - } :
' ¥
¥

- same kinds of outlooks, concerns, and aspirations, there will be a
. dysfunction; there will be a,discontinujty between the school and the
~ teacher on the one hand, and the particular child on the other. This =
- is nothing against the teacher of the school nor is it anything against
- the child; it rierely means that we are describing something and to

- the school, the teacher, and the bureaucratic structure which we have .
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- talking about is when rules are transformed into absolute Prerequisites

and requirements, then we are in deep trouble. The kind of conserv-

- atism which is engendered and the kind of timidjty which comes from a -

.

classic adherence to lesson plans which are absolutes to be required,

;o

~ Now the kind of éonvefgéhce that occurs at this point is a child entering .

school, meeting a teacher who is operating in a school setting, and who o

- is a product of that same culture which hase been described as l?'roadly .
-, bureaucratic.. A teacher.is, if you will excuse the expression, a winner

in the race for success and achievement. As \JJe are well aware, nofall |

/individuals graduate from our school systems; fn fact, ‘that is part of o

h)

er, however, has by

the problem we are examining today, The tea 1
Additionally, she has

%"{& B

Y
3 .
k4

of credits,’ No one will graduate unless they have been able to complete
a certain number of term papers. No one will graduate who insults
pPs, many, never,

L S

. If we can then assume that, in its hroad&:ers\gective » both the school ‘

and the teacher have similar gutlooks, haye been trained tra-similar
way, have broadly shared the same kinds of érttitude s, ‘values, dis-

to that school'and continues through that school who does not share the

explain hdw it comes about. We must be honest enough to at least

~ indicate that there are certainivalues that we do hold, and that these

values conflict and run smack into other people's values. The important

thing'is if people do not hold the school's values there are certain kinds
- of 'modiﬁcaﬁéns which can be made, both in the manner in which we

approack individuals and the kinds of things which we emphasize in

- school so as to allow, provide, and encourage the school'to meet all
- the children |of all the people in a relatively successful fashion, -

1 should now like to tufn to the kind of subcultures with which I have

had some experience and hidiéate'thq"ldndé of divergencjes, discon- .
tinuities, and dysfunctionalities which occur when pSome/children meet

been describing,

-

*
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Many Indian chﬂdren in these Umted States live on reservatzons that -
‘are legal ghettos and which are sanctioned by local, state, and federal

oo ‘_In sp1te of a.ll these

- dyna*mcs of these kinds of condifip
- whzch are extraordinarily asto
. years a.quarter of a century,

| years, the Indian ¢an look’ fofward to
- ‘pendmg upon the section of ¢
- te gives three times the n

' aovernments. ‘hese ghettos have pathetic living conditions and the -
LL‘ s have resulted in a series of statistics -

g. The average Indian gives up 25
f his life to live, on these reservations,
17d to a life span of appasox;mately 65-70
no more than 41-46 years de-

ber of children in infant ‘mortality tha.t you
or I do, He has ﬁme times our tuberculosis rate. The statistics are

..all so dreary that they aYe qmte depressmg. The physical setting for
.many Indians in this coyntry is dxsmal, pathetic, astounding, and a
vshame for all of us, /- . o :

*

ings the mdxan does bring, when he begms school
in either kindergarten or first ‘grade, ‘a set of values which he has begun -

to learn on his reservation, in his family, and in his peer group, He

believes, basica] Y, that he is in harmony with nature; that nature will

Lo '-"-"'prowde for man' if he will behave as ‘he should and obeys nature's laws,

‘He is nét a master of nature as many of us believe bus he is a person

. who is in harmony and continuous- with nature, His time oOrientation,

~ that when one has too muc

‘have had their lands; thei
-pnated only T affzrms this fundamental belief wh1ch they hold.

_in many cages, is vastly different from the majority culture, The

future, the past, the present all blen,d in%o a kind of uni-time context |
inavhich the issue of whether we have to post?one gratifications is not

| even a releva t question.

| Additionally," ome Indians believe that if they acquire too many- goods
someone will come along to take them away. The notion that he should

save today for tomorrow has resultéd in some experiences which teach
;he mevzta.bly loses it, The history of

s the ‘country and the manner in which they- |

resources, indeed their very being expro--

|

Indians being moved acro

-

" In many tr1b' sa society is basedon a matnlmedl farmly not a patri- o

“where mothérs, fathers, children, aunts, uncles, grandfathers, and
~ grandmothers live in hazrmony and peace \v1th onf another, G

lineal family, A family lives together in an-extended family “situation

bd

| The acqm 1txon of goods, artzfacts, and thmgs has very 11tt1e meaning
. for some/Indian children. Consequently, there is a lack of desire or -
co dnve to/succeed, to do the things that are necessary to school achieve~

et me give a specific example of an Indian child that I observed

" ina fir st grade situation, The Indian child was agked a question by the
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teacher and he md;lca'bed that he d1d nc(t know the answer to the que stxon.
The teacher then caIled on another child and that- child indicated that he
- didn’t know the answer. She proceeded around the room and each ch11d
in turn indicated that he did hot know the answér. ' One, of the values of
this part:u:ular tribe is that there should never be an embarrassement

-of ohe Indian by anothexr of his tribe. The childrén did not‘ahswer the T

questmn after the first kad failed because:they did not want to embarras's
him by 1nd1cat1ng their superiority. Basically, the value of humility,

- winning only occasionally, and a sense of equalitarianism is part o{
- the entire et}uc of this tribe," -

Cooperatmn is stressed far more than c:ompetﬂ:mn. Consequently,

" vhen the Indian child does not respond in the fashion that teachers wish,

the child becomes, in the view of the teacher, strong-w:lled or stubborn.
On one occasion I observed a nursery school in which the teacher had

had it with one small child. She indicated to him, "You can go and come

back when you are rea.dy. '". Of courge the ch11d left the room and never |
came back. o | : ‘

4

‘Let me shJ.ft to another example in the schools of East rlarlern. In these ,
schools many children live in extraordmanly small apartments with very

- large families. In some cases there is a great deal’ of noise within an
‘apartment and many children from the seventh: ‘grade or earlier, do not
spend a great deal of time at home in the evening.. They are sometimes
very late for class in the morning because they have spent a great deal

~ of time on the street. They just can’t stand it in the apartment, Con-

‘scquently, there is a great deal of listlessness, there are children who
are sleep1ng from time to time just because they are simply tired.
Teacher's reaction to this of ¢ourse can be’ understood~~the children

: are lazy. The mterpretatmn and the observatmn Just do not mesh at all,

[}

Itf some ways children in the East Ha.rlem schools took on many of the
aspiratione of the teachers and the larger community about them. But
" they had very few ways in which to realize these kinds of asp1rat1ons.
For an example, one child came runmng up to a student teacher quite -
exc;tedly. He was in the ninth grade grade, and he indicated that now
he could go t6 any special high school in the city of New York. New
York C1ty gives special examinations for these hyésv schools and he was
quite excited about the prospect. The student teacher knovqng that the

child had not achieved terribly well in school, had certain kinds of basic

. problems in terms of reading comprehension and was probably not even
~ going to graduate from the ninth grade, was astounded by the statement
“and mdu:ited to the child, "Well, how do you know that you are. going,

to this special high school?" The student said, '"Well I just found out. '
what my L Q. was and it's perfect, "' So*‘nevbhat shaken by this statement

\




the s*udent t acher a.sked uf you know" what your I Q. is ‘and it's perfect .
you can tell me what 1tx1s [ The child ahswered, "Of course, 1t's 20/20. '_'

 ‘Now this very bnef example mchcates that we haj ‘rna'ny children-in

| schools who are living on the frmges of .our culture, They are living with =
* some of the. artifacts and some of the surface manifestations of the cul~ - &7 "
~ture, without ever Having had,the tools to participate fully in that same o

culture. .

. .

'Th’e X JOI‘ brunt of this d:.scuss:.o.l had been that there are many many |
children who are living ih subcultures who bring to the school a some- -
what different world than the teacher expects children to have. I think
it quite important to state at this time that I do feel that bridges between
value systems can be constructed; that schools ‘can reach these children,
that a great deal can be done so as to provide the kind of equalitarian -

settmg in which people do have a fair shake at the prospect of achieve- -

_ ment in our sociefy. I should like to'turn to these in a moment but before

| ',I do let me note two or three items whi¢h we must keep m mmct before -
. we go to the kinds of bndges we can buﬂa. |

~ N

. The relatwe eff’ect of the subcultures on the personahty of a ch11d occurs
~ not at any one age gebut is a continuous ‘dynamic from the time the child is ’ -

" born until the time that he has learnied rel elatively mature patterns of - Yy
action in the society in which he lives. There is no quest1on in my mind |
that 'there is a terrifically important formatwe influence of early child- |
hood trammg and preschool education which is crucial in terrﬁs of the .7
child's viewpoint, outlook, skilld, habits, percentmns, and auditory- C

~visual discriminations. I would like to also indicate that the institutional

- structure in which he lwes as.a ch11d, as a later adolescent, andas an
adult is absolutely crucial as well.. The conditions of life 2y for exa.mple, -
poverty under which he lives have a most pervasive effect on h-?:.f entire .
outlock and I think that I would emphasu.‘e again as 'bemg absolutely
crucial to the total dynamic structure that affects the growing child's

~ early adolescent outlook, William H. Sewell, wntmg in the American

Journal of Soc1oloay in September 19 52 ‘indicates that the fundamental

. . factor that seems responsible for personality development is.not nec-

. essarily the particular methods or devices used in training. the child
such as cradle boards, tissue paper, lack of attention, spea“kmg and
listening, etc. by themselves but rather and I quote now, "the whole
personal social situation in which these practices find their express1on
including the attitudes and behavior of the mother." We must admit that
‘the childhood experience lays the: tounda}mn for-the adult per sona.hty |
but 1t is not the entire story. kThe conti numg soc1a1 struc&gs cricial.

.
.

’ "
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In the past two years I have come-to believe that the 1r1pact ofa ghetto : -
* on the life of a child early and late adolescence is absolutely .crucial, . o
There are many ghettos in our society, in fact some people have suggested
that Park Avenue, Scarsdale, New York: Royal Oak, Michigdn; Winnetka, =
Illinois, and other fashionable areas of hvmg are indeed ghettos inand . @ 7
- of themselves. However, I am talkmg about, at this juncture, the ghetto |
' by which there exists an enforced separation of certain individuals from
. the larger society based either on poverty, on fear, on the color of one's
~ skin,. on religion, or whatever, :The ghetto, for example, of the'Indian
~ reservation is‘almost total. The impact on the Indian child is quite
“unbelievable, The longer I see children and childhood and adolescents
that have lived in a ghettoized situation and ong that is legélly sanctioned
and enforced, the more I'm. convmced that the issue of intelligence, of °
- responsiveness and an ability to part1c1pate in the larger society means
that the larger society and these ghettos must merge., Iam not saymg
that individuals must give up their distinctive sense of being, I am not
- 1nd.1ca.t1ng that an individial must lose his identity so.as to become suc~ -
- tessful/in-our ‘society. I am "*saymg, however,-that whenever a ‘society - -
. setsup a ghettmzed« s1tuat1on~ in waich individuals are placed in afre: ricted
caste relationship to the res} of the society, you are going to have a non~ - = -~

functzonmg, nomntelhgent, onresponswe culture wh1ch does a d1sserv1ce
to the democrat:c ethic, /. —_— wo '

1

e *

A last 'oint that’ should be made on this, There are two Indian tr1bes in .
the State Washmgton that should recéive your attention. One is still
ttcnzed and was ghettoized from the time that the white man came; the
_,  sec nd never had a re servatmn and it was entirely d1spersed by the white
 » mapfs culture, The only.reason the second tribe comes togetheér at this
“time is for;the purpose of suing the United States Government. The
second tribe has occupatmns that range from professor and doctor and
~ lawyer and teacher to that'of plumber and. brlcklayer, and bum, The
first tribe which is still ghettoized and has virtually a deadline running -
‘between its boundaries and the local community has had in its entire
~history, one college graduate. - It has a phehomenal dropout rate in
whick there are fewer than 3% of the tribe's childrén in the local high

school while at the first ‘grade level they start 39% of the childrenin " - 1
tbat school system. ; | | R

ot

. The 1ssue that faces you and 1 today is that the schools in b1g c1t1es and
~ small towns throughout the entire nation are in trouble because some
formerly ghettoized groups, especially the Negro-Americans, are not
allowing the ghetto to continue, They are not allowmg us to forget them
" for they wish to become acculturated and gtill retpin their own individual
- identity, I think this is possible and I should like/to turr/l to these kind
of poss1b111t1es and procedures. : D
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 The following "bridges" between the school - tea.Chei on the one hand

and the child - family on the other are’intended to be suggestive and

First, it is necessary for the teachers and administrators serving dis-

w advantaged subcultures to have a basi¢ understanding of the spirit, ethics,

and values of the subculture. Hopefully this would include the strengths
and problems of the group. e . ' o

Secondly; it is essential for teachers and administrators to admit that the

B

. 'problems exist and that the culture of the school and family are somewhat
?divergent and discontinuous.: The school that 'has no problems" o#

teachers who can not t.ecognize that divergencies exist will find the jQB

of teaching the child impossible. -
| | ,

- Third, there should be 2 joint search--administrators, teachers, and
“ parents or guar_dians--fOr“;poiﬁft,:s{:}},fwg.greemént, baselines for start and -

a.frank exchange of value s and purposes. TLe school that.assumes that ‘
all of the changes must be on the part of parents and children will find
the sledding extremely tough, o T

. Fourth, 'teac':h'ers\ahd administrators must develop, on the basis-of the -

‘diagnosis of the child, conferences with parents and an under s’tahdi'ng of

t

“teacher education. To this point I will speak at length tomorrow,

iy

.the culture, strategies for approaching the child with the skills and

.~ |abilities necessary for success in an industrial, technological society, .

Fifth, it may be that the school personnel will be able to value and

{

‘; encourage varying abilities. and achievements that diverge from'the
. usuval verbal-achievement syndrome. Teachers and administrators .

- may be able to recognize and reward other achievements in the areas

of physical, artistic and aesthetic modes,

~{'Sli:':!:h, we must build these bridges at fhe’ source of our professio:i--,

o
-

- Dr. Vernon ¥, Haubrich, Chairr
Department of Education
o _~ | | Western Washington State College
’ o . Bellingham, Washington
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